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Abstract: În multe medii profesionale, competența în limba engleză este esențială pentru dezvoltarea carierei. Predând un limbaj adecvat, specific industriei, cursurile de limbi străine pentru scopuri speciale oferă cursanților abilități practice necesare pentru comunicarea profesională în domeniile lor de activitate. Cursurile de limbi străine pentru scopuri speciale pun accent pe utilizarea funcțională a limbii engleze în contexte reale. Integrarea celor trei strategii - analiza nevoilor, materiale autentice și abordări de învățare mixtă - va aduce îmbunătățiri semnificative ale rezultatelor cursanților. Învățarea unei limbi străine pentru scopuri speciale oferă unui student o oportunitate excelentă de a dobândi bune abilități de citire în limbi străine. Având în vedere toate provocările de astăzi, profesorii de limbi străine pentru scopuri speciale ar trebui să urmeze o formare specială în anumite competențe, în special cum ar fi analiza nevoilor și pregătirea materialelor.
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Abstract: In many professional environments, English proficiency is essential for career growth.  Teaching appropriate, industry-specific language, ESP classes  give learners  practical skills needed for professional communication within their respective areas of activity. ESP courses emphasize the functional use of English in real-world settings.The integration of the three strategies—needs analysis, authentic materials, and blended learning approaches will bring to significant improvements in learners’ results. Learning a foreign language for special purposes provides a student with an excellent opportunity to acquire good foreign language reading skills. Considering all the challenges of today, teachers of foreign languages for special purposes should undergo special training in certain skills, especially such as needs analysis and materials preparation.
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Introduction
           Proficiency in a professional foreign language opens up unlimited access for students of non-linguistic specialties to work with authentic specialized texts, and allows them to become familiar with the achievements of world science and technology. A good specialist must have the latest information, which increases his competitiveness in the modern labor market. Moreover, a translator, due to his ignorance in a certain field, will not always be able to adequately convey all the nuances of the original, especially if it concerns a very narrow specialization.
           English for Professional Communication or English for Specific Purposes (ESP) is a method of language teaching and learning that is based on the needs of the learner (Hutchinson and Waters, 1987) [4]. Thus, ESP courses emphasize on special language programs that focus on students' unique needs, allowing them to communicate in English in their respective professional fields. In other words, ESP is tailored to the specific needs of the students. However, many new ESP teachers may find it difficult to design a course, find appropriate materials, become acquainted with subject knowledge, or conduct a needs analysis. 
           A number of studies have looked into the difficulties that ESP teachers face when developing or delivering a course. It is understandable that ESP covers a completely different language that even native English speakers may find it difficult to teach as teaching English for medicine or physics requires specialized knowledge. It is also common for ESP teachers to struggle with deciding whether to teach English for this or that specialty  or to teach those subjects in English.
Meanwhile, learning a foreign language has become an indispensable part of the integrated training of modern specialists, as well as part of lifelong learning (which was proclaimed by UNESCO as the basic principle of their reforms in 1972). The goal of lifelong learning is not only to acquire knowledge, but also to gain experience in independent learning that prepares students for interdisciplinary and cross-functional activities.
Research Methodology

Various methods have been used while researching the issue of ESP teaching.. First of all, detailed  study and analysis of theoretical sources ( literature on language teaching methodology). Then, lesson reports, i.e. structured accounts of lessons, documenting key features and providing a basis for analysis and reflection. As well as surveys and questionnaires  ( including needs analysis): gathered data and information from teachers and students about their perspectives on teaching and learning.  Observation (observing a teacher's class or peer observation in real time conditions, providing a different perspective on teaching and learning. It is worth mentioning that we have  regular peer attendance of our classes with subsequent discussion and analyzing). Evaluation of the levels of skills and knowledge (on all the stages of educational process). Content analysis –  i.e.analysis of educational materials and their influence on the teaching/learning process.
Findings 

A teacher has to master both the technique of language acquisition and the technique of language teaching. Unfortunately, some believe that these are identical concepts, or that they can easily replace each other. This is far from being true. Language should be taught as a set of skills (the classic four – reading, writing, listening, speaking; now another, fifth, skill – translation is being added), not as a single academic subject or science [5].
Theoretical analysis of scientific sources and practical experience in training future specialists in non-linguistic sciences (students majoring in IT, Mathematics, Biology, Agriculture, Chemistry, International Tourism), revealed a number of contradictions:

1) between the existing system of professional foreign language training of future specialists in technical and natural science universities and the tasks set for teaching foreign languages at the current stage of society's development;
2) between the requirements of employers for professional foreign language competence of future specialists and the insufficient level of its formation among graduates of natural/technical specialties of universities;
3) between the experience of the domestic methodological school and the lack of a clear concept of modelling professional foreign language training of future specialists in the educational practice of the university, which allows to effectively use  this experience.
     The elimination of the identified contradictions is possible by implementing a systematic  approach to the formation of professional foreign language training for students of technical and natural sciences.
The acquisition of professional foreign language vocabulary occurs in the process of reading specially selected professionally oriented texts with the subsequent organization of a system of exercises to expand vocabulary in accordance with the specialty chosen by students and taking into account ways to expand the potential vocabulary. The main focus of studying a professionally oriented foreign language in a higher educational institution is the development of reading and translating skills of professional texts [3, 5, 7]
Learning a foreign language for special purposes provides a student with an excellent opportunity to acquire good foreign language reading skills. Students should learn to read independently and on a regular basis. Researchers say that to read with minimal interference from unfamiliar vocabulary, a student needs a vocabulary of approximately 150,000 to 20,000 words. That is, the more students read, the faster and better they will be able to read special texts with comprehension At this stage, students approach the so-called mature reading, which ultimately culminates in writing essays, compiling annotations, and delivering reports and presentation. Appropriate and relevant textbooks cannot always be found, so teachers must develop and provide educational materials that will meet the needs and requirements of students.
            Discussions 

     "Foreign Language for Professional Communication/ ESP" as a discipline in higher education occupies an intermediate place between theoretical and applied subjects, because it requires significant amounts of skills and abilities (as a practical discipline) and the same amount of knowledge as theoretical disciplines. That is why, taking into account these features, the formulation of the ultimate goal of training requires specification.
 Professionally oriented foreign language (ESP) training for future  IT specialists, economists, biotechnology  engineers, tour guides etc  should be  integrated with special disciplines. To achieve a positive result, there must be a professional orientation not only of the educational material, but also of the activities that form professional skills. Considering the allotted number of hours and the amount of required educational material, students' independent work should be planned very carefully, adjusted and adapted within the limits, the program should include thematic vocabulary and grammar tasks according to the needs of a specific group, and most importantly, the tasks should contribute to the development of another competence  – a  communicative one. Tasks can be either project-type or presentation-type, and there must be role-playing games that project professional situations, tasks for writing reviews( reviews of recent research, articles, reports) and all these activities should be saturated with professionally oriented vocabulary. 
Work experience has shown that most first-year students are able to perform lexical and grammatical tasks, but often read texts in English very slowly, do not master the techniques of searching and processing text information, and cannot express their opinions in writing and orally using a foreign language. not to mention the creation of secondary documents (theses, abstracts, summaries) based on the read text of a professional orientation. It is these skills and abilities that are the basis for the further professional growth of specialists.
Both teachers and students face particular difficulties when teaching and learning English for specific purposes (ESP). With ESP, language proficiency is developed specifically for professional or academic contexts, giving learners the tools they need to succeed in their chosen fields. This specialized approach, though, has a unique set of challenges.Main challenges may be outlined as:
1) One of the first and foremost challenges in teaching English to students of nonphilological institutions is the divergence between learner motivation and course requirements. Students majoring in nature studies, medicine, or IT may perceive language courses as secondary to their core disciplines. Moreover, limited course hours can limit the amount of language material coverage, particularly with a minimal number of credits for language learning.
            2) ESP has  appeared as a methodological approach tailored to the learning objectives of specific professional domains. Instead of adopting a broad, one-size-fits- all syllabus, ESP courses include technical vocabulary, discipline-specific texts, and communicative tasks connected  directly  with students’ academic or professional spheres. For instance, an ESP course for engineering students might incorporate tasks that require analyzing technical diagrams, drafting project proposals, or presenting research findings in English. Similarly, tourist guides English courses could focus on creating excursions, historical performances, reading specialized journals, or making guide books..

            3) Curriculum  Development.  When designing  an ESP curriculum, a needs analysis  [6] is a basic step.This process typically involves surveying both students and faculty members in the target domain to determine which language skills and communicative tasks are most important. The results inform decisions regarding the balance between reading, writing, listening, and speaking skills, as well as the complexity of texts and tasks introduced. Moreover, when instructors collaborated closely with faculty from relevant departments, the resulting co-created curricula supported more coherent learning pathways, enabling students to apply language skills directly to assignments and projects in their major courses.
          It should be kept in mind that  syllabi should remain flexible to to be ready to adjust to the evolving programs of various professions. Fields such as information technology and biotechnology evolve rapidly, demanding regular updates to course materials. 
           While ESP offers numerous advantages, it also presents challenges for teachers. Instructors must have a thorough understanding of the specialized field they are teaching and the ability to develop curricula that address learners' specific needs. This often requires additional research or collaboration with experts in the field. Additionally, material for ESP is not always readily available, meaning teachers may need to create necessary resources.
            The ESP teaching should incorporate general principles of didactics, i.e.: The principle of interdisciplinary coordination is implemented in the integration of different fields of knowledge. The principle of novelty encompasses the entire learning process: from various sources of information (verbal, non-verbal, creolized, Internet, books, press, etc.) to different methods of work and exercise performance, as well as new (for students) meanings of such lexical units that seemed completely familiar. For example, while working with texts, students identified the difference between the adjectives Italianate (Italianate garden) and Italian (Italian cuisine).The principle of communicative orientation and the principle of professional orientation of learning involve the creation of situations of professional communication in foreign language classes, the formation of readiness for communication, which can be successfully implemented when working with tourist guides.The principle of socio-cultural orientation is related to country studies and is one of the fundamental principles of foreign language learning.
In institutions where ESP courses were systematically introduced, students demonstrated a higher level of confidence in professional communication, as measured through performance assessments and self-reported surveys. They also reported greater motivation, attributing it to the clear link between course content and their future professional environments. Thus, all educational material must comply with the principles of systematicity and perspective, the educational process must be individualized and with elements of differentiation, with an emphasis on the development of communicative foreign language skills.
It is important to pay special attention to the techniques of working with authentic and original professional texts. Regular work on a professional text ensures mastery of the basic terminology of a particular field. The process of selecting special-purpose texts is quite complex and follows the principle of “from simple to complex.” The model of integrated learning of reading and mastering specialized vocabulary involves performing various tasks on the text, from simple tasks to determine true or false interpretations (True/False/Not given) to agreeing with the author's opinion or defending an opposing point of view with appropriate arguments.
Considerable attention when reading specialized literature should be paid to working with vocabulary. Substitution, combination, underlining of necessary information, etc. can be used as working techniques. It is also advisable to use tasks aimed at developing word-formation skills, the ability to translate lexical units that have multiple meanings, the ability to know the nuances of synonyms and antonyms, the ability to work with the dictionary column using context, the ability to understand a word from word-forming elements.
          Effective acquisition of professional vocabulary is an inseparable and integrated process of acquiring professional vocabulary in both native and foreign languages, which is consistent and systematic in nature, which to some extent facilitates not only understanding, but also memorizing a significant number of terms.The elimination of the identified difficulties in the learning process is possible by implementing a systematic approach to the formation of professional foreign language training for non-linguistic students.
Conclusions 

The teacher of a foreign  language for special purposes (ESP) fulfills various roles – organizer of the educational process, cultural interpreter, advisor and coordinator. The main task of the teacher is to select certain teaching methods to create conditions for effective training of students who will be able to think creatively and apply the acquired knowledge and skills in practice.
 The teacher must have knowledge of the “world of students”, as well as be aware of the differences between various academic or professional cultures, be ready to prepare materials, draw up a program for certain courses and teach a group of mixed-level students. The integration of the three strategies—needs analysis, authentic materials, and blended learning approaches will bring to significant improvements in learners’ results.  Considering all the challenges of today, teachers of foreign languages for special purposes should undergo special training in certain skills, especially such as needs analysis and materials preparation.
             The main focus of studying a professional foreign language in a higher education institution is the development of skills in working with professional texts, and on this basis, accordingly, the development of foreign language communicative skills.
So, the processes of globalization and internationalization also affect the higher education system, requiring changes in the structure and content of curricula, especially in teaching a foreign language for special purposes. New requirements and work criteria also arise for foreign language teachers as mediators in intercultural and professional-business communication.
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