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POSITIVE CLASSROOM INTERACTION IN ESP TEACHING

[bookmark: _Hlk224556326]Introduction. Classroom Interaction (CI) is the heart of the educational process, as learning occurs directly during communication rather than just because of it. In the context of English for Specific Purposes (ESP), positive interaction is defined as a social activity significantly shaped by student engagement and active participation. The modern understanding of CI includes "Classroom Interactional Competence" (CIC), which involves the ability of both teachers and students to use speech as a tool to mediate and support learning [3; 6; 8].
Purpose. The purpose of this article is to analyze strategies for building positive interaction in ESP, determine the influence of the emotional climate and rapport on learning outcomes, and justify the role of a student-centered approach in creating a goal-oriented educational environment.
Methods. To analyze data, the presented study utilized research methods such as comparative analysis, synthesis of the material, and online survey method. 
Results. The integration of our analysis from recent studies (2021–2025) provides a comprehensive view of the factors contributing to positive classroom interaction in ESP. The results are categorized into the following key dimensions:
1. Statistical Correlation Between Rapport and Achievement.
[bookmark: _Hlk224556552][bookmark: _Hlk224558020]Recent empirical evidence demonstrates that teacher-student rapport is the primary predictor of successful English acquisition in higher education. Research indicates a strong, positive, and statistically significant relationship between rapport and learning outcomes, with a Pearson correlation coefficient of r=.828. Specifically, teacher-student rapport explains approximately 68.6% of the variance in English language learning outcomes [1, P. 103]. Students reported that a friendly relationship directly improves their confidence in speaking, writing, and listening, while also making the classroom environment more enjoyable because the instructor understands their specific professional preferences [1, P. 98-99]. Furthermore, teacher immediacy – the reduction of physical and psychological distance – correlates positively with both intrinsic and extrinsic motivation (r=.373 to .489), suggesting that non-verbal cues like body language have a higher impact on intrinsic drive than verbal communication alone [5, P. 282].
2. The Role of Emotional Climate and Classroom Enjoyment.
[bookmark: _Hlk224556531]The implementation of Task-Based Language Teaching (TBLT) has been shown to significantly elevate "Classroom Enjoyment" levels among ESP students compared to traditional grammar-centered methods [7, P. 19]. Qualitative logs from students identified teacher’s character (19%) as the most influential factor in triggering positive emotions, followed by interesting content and a relaxed atmosphere [7, P. 19]. Students emphasize that learning occurs best when the teacher strikes a balance between discipline and friendliness [1, P. 99]. Moreover, the "Affective Filter" is lowered when instructors show deep concern and understanding, which encourages students to negotiate meaning more freely without the fear of "losing face" [10, P. 143; 9, P. 1099]. The online anonymous survey was conducted in 3 groups of first-year students and 2 groups of 2nd-year students of IT-related specialisms studying at Yuriy Fedkovych Chernivtsi National University, making up 74 respondents altogether. It demonstrated that 89 % of the survey participants believe that the teacher’s attitude and teacher-student contact influence the motivation to study the language and encourage active participation not less than student’s inner motivation and self-discipline.
3. Impact of Physical and Virtual Layouts on Interaction.
[bookmark: _Hlk224552234][bookmark: _Hlk224552266]The physical organization of the classroom significantly impacts the power dynamics and willingness to communicate. Findings suggest that a U-shaped or semicircular seating arrangement facilitates better face-to-face interaction and reduces the power distance created by a traditional teacher’s desk [10, P. 140; 9, P. 1004]. In online environments, the use of interactive tools and gamification has been found to help introverted students participate more like extroverts, effectively encouraging collaboration [11, P. 172]. However, students reported that online interaction often feels "much different" and sometimes "lower in frequency" than face-to-face settings, highlighting the teacher's role in actively managing digital platforms to maintain high participation levels [11, P. 171-172].  Our survey participants suggested that a U-shaped and circular classroom seating arrangements create the feeling of a team though for introverted students the first experience might be a little stressful. When it comes to online classroom interaction, over 50% of respondents mention they are comfortable sacrificing more active participation for the opportunity to learn from home, which can be caused by the recent year circumstances connected with coronavirus and later – potentially dangerous situation in some regions of Ukraine.
4. Effectiveness of Scaffolding and Plurilingual Practices.
Detailed Conversation Analysis (CA) reveals that successful ESP teachers employ specific scaffolding strategies to maintain the flow of interaction. The most frequent strategies include restating, reformulation, and extending student responses [6, P. 8]. In ESP contexts, students often act as "subject-matter experts," which creates a unique dynamic where the teacher becomes a learner of the specialized content while remaining a language guide [8, P. 63]. Furthermore, the mobilization of a student's full plurilingual repertoire acts as a vital "bricolage" or scaffolding tool that prevents communication breakdowns when target language proficiency is limited [8]. 
5. Non-Verbal Immediacy as a Tool for Engagement.
[bookmark: _Hlk224557245]Non-verbal communication, particularly eye contact and proxemics, has emerged as a pedagogical imperative. Teachers who follow the "3-2-1 rule" for eye contact (3 seconds for interest, 2 for involvement, 1 for selection) report higher student alertness [9, P. 1078].  Reducing physical distance by moving away from the podium and circulating among student groups signals approachability and reduces student anxiety [9, P. 1001].  Conversely, staying "anchored" behind a desk signals formality and aloofness, which can cause students to "tune out" [9, P. 1000-1034].  The students who participated in our survey reported feeling less involvement in the last case and less responsibility. Though introverts feel more relaxed when their teacher stays at his / her desk.
6. Collaborative Learning and Task Success.
Research supports the hypothesis that ESP instruction is most effective when it is communicative and goal-oriented (M=4.69) [2, P. 47]. Interactive exercises such as "linear dialogues," "pyramid discussions," and "information gaps" are identified as the most productive for simulating real-world professional scenarios [4, P. 355]. These methods ensure that Teacher Talking Time (TTT) is minimized, allowing Student Talking Time (STT) to flourish, which is essential for developing the practical fluency required in the workplace [4, P. 358; 11, P. 173]. Our survey proved that students prefer active participation and real-life oriented interactive activities closely connected to their future career situation.
Conclusions. Positive interaction in ESP requires a shift away from the teacher's central role in favor of increasing Student Talking Time (STT). Effective CIC involves creating "interactional space," where the use of pauses and the minimization of error correction allow students to maintain the flow of conversation longer. Investing in non-verbal communication and building rapport through eye contact and proxemics humanizes the classroom, transforming it into a space for professional growth and comfort.
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