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Abstract. This article delves into the primary criteria for selecting reading

materials in a foreign language. It offers an analysis of various scholars’ perspectives
on the use of authentic texts and explores potential methods to optimize the text
selection process. Emphasis is placed on the importance of both adapted and authentic
texts in the context of language acquisition, while also acknowledging the pivotal role
modern digital platforms play in this domain.

The purpose of this study is to explore the role of text selection in foreign
language teaching and its impact on achieving specific educational objectives, such as
language acquisition, cultural understanding, and cognitive development. The selection
of texts must be deliberate and align with both the linguistic needs of students and the

pedagogical goals of the curriculum.
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A comprehensive review of scientific literature highlights key factors that
influence the choice of texts, such as the learner’s proficiency level, the thematic
relevance of the material, and the degree to which the content aligns with student
motivation and interests. The article underscores how crucial it is for educational texts
to be engaging, challenging, and appropriately tailored to the individual needs of the
learner to maintain motivation and foster deeper learning. The combination of these
factors plays a vital role in enhancing the overall effectiveness of foreign language
instruction.

Special focus is given to the transformative influence of digital technologies,
particularly in the area of automated text selection. By leveraging advanced
technological tools, educators are now able to streamline the selection process, ensuring
that materials are not only linguistically suitable but also pedagogically relevant.

The analysis of text selection in foreign language teaching is approached through
several key factors: alignment with educational objectives, types of reading (global,
selective, and detailed), psycholinguistic factors, technical considerations (multimedia
and interactive resources), and linguistic and sociocultural contexts. The study also
examines the distinction between authentic and adapted texts, as well as the role of
digital platforms in providing access to diverse materials.

The results indicate that text selection should be tailored to learners’ proficiency
levels, interests, and motivations. The study highlights the importance of using
authentic materials for advanced learners, while adapted texts are beneficial for
beginners and intermediate students. The integration of multimedia resources and
digital technologies provides more flexible learning opportunities, enhancing
engagement and improving listening and speaking skills. Psycholinguistic factors, such
as motivation and cognitive appropriateness, are crucial for the effectiveness of the

selected materials.



The selection of texts for foreign language teaching should take into account
pedagogical and psychological considerations, ensuring that the materials are suitable
for the learners’ proficiency level and personal interests. Adapting texts to the students’
needs and incorporating multimedia and digital resources can significantly improve the
learning process. Authentic texts are essential for developing communicative
competence and cultural understanding, fostering a deeper connection between
language and culture.

The article concludes with a set of recommendations aimed at refining the text
selection process. These recommendations emphasize the importance of leveraging
digital tools to offer dynamic, personalized, and effective language learning
experiences. The overall goal is to ensure that learners are not only exposed to language
content that aligns with their proficiency and interests but also engaged in a way that
maximizes the impact of their language acquisition journey. In light of these
advancements, the article advocates for an evolving, tech-enhanced approach to reading
in foreign languages, one that fosters greater learner engagement and success.

Keywords: text, text selection, foreign language learning, motivation, cognitive
load, text accessibility, instructional design, communicative competence, cognitive
processing, readability, authentic materials, digital learning, LATILL.

KPUTEPII BUBOPY TEKCTIB JAJIs1 YUTAHHS THO3EMHOIO

MOBOIO: HAYKOBI HIIXOJIN TA CYYACHI ITPAKTUHKHA
Myapa Ouiena BacuiiBHha,
KaHOUuoam neodazo2iyHux Hayk,
ooyenm Kagedpu iHO3eMHUX MO8 OJis1 NPUPOOHUYUX (PAKYIbIMEemIs,
YepHniseyvruu Hayionanbrui yuisepcumem imeni fOpisa @edvkosuua
o.mudra@chnu.edu.ua
ORCID ID: 0000-0002-8352-9166

KoponarTninbka Tersina IlerpiBna,

Kanouoam ¢hiono2iyHux Hayx,


mailto:o.mudra@chnu.edu.ua

ooyeHnm Kageopu iHO3eMHUX MO8 O 2YMAHIMAPHUX QaKylIbmemis,
Yepniseyvkuil HayionanvHull ynisepcumem imeri FOpisa @edvkosuua
t.koropatnicka@chnu.edu.ua

ORCID ID: 0000-0002-8076-075X

AHoTamisi. Y CTaTTi pO3TJIAIAIOTHCS OCHOBHI KpHUTEPii BUOOPY HaBYAIBHUX
MaTepialliB JJid YUTaHHS 1HO3EMHOIO MOBOO. IIpoBesieHO aHa3 TMOTJISAIB PI3HUX
HAyKOBIIIB 00 BUKOPWUCTAHHS aBTCHTHYHUX TEKCTIB 1 BUBYCHO MOXIJIMBI METOIU
orntumizaiii nporecy BHOOpY TekcTiB. OcoOMuBY yBary MpUAUICHO BaXKIUBOCTI SIK
aJIaNTOBAaHMX, TaK 1 aBTCHTUYHUX TEKCTIB y KOHTEKCTI MOBHOTO HaBYaHHS, a TaKOXK
BU3HAYEHO POJIb Cy4YaCHUX HU(POBUX IIIATHOPM Y ILOMY MPOLECI.

MeToro JoCTiKEHHS € aHali3 poJil BUOOPY TEKCTIB y BUKIIAJIaHHI 1HO3EMHUX
MOB Ta WOTO BIUIMBY Ha JOCATHEHHS KOHKPETHHX OCBITHIX IIiJICH, TaKMX SK MOBHE
OCBO€HHS, KyJIbTYpPHE PO3YMIHHS Ta KOTHITUBHUM pO3BUTOK. BuOip TekcTiB Mae OyTu
OOTPYHTOBAHMM 1 BIATIOBIAATH SIK JIHTBICTHYHUM MMOTpeOAM yUHIB, TaK 1 earoriyHuM
IIJIIM HaBYaJIBHOI MPOTPaMHU.

KomrinekcHuil orisi HayKoBOI JIITepaTypu BHUSBIISE KIFOUOBI YMHHUKH, IO
BIJIMBAIOTh HA BUOIP TEKCTIB, CEpe/l AIKMX PIBEHb BOJIOAIHHS MOBOIO YUHSI, TEMaTH4YHA
pEJIEBaHTHICTh MaTepiay Ta CTYMIHb BIAMOBIIHOCTI KOHTEHTY MOTHBAIIIT Ta IHTEpecam
CTYJIeHTIB. Bu3HauUe€HO BaXXJIUBICTH TOTO, MO0 OCBITHI TEKCTU OylIW HE TUIBKU
3aXOIUTIOIOUYMMH  Ta CKJIQJHMMH, a ¥ HAJISKHUM YHHOM aJalTOBAaHUMH IO
IHAUBIAYaTbHUX MOTPEO Y4YHIB, 1100 MIATPUMYBATH MOTHBAIIO Ta CTHUMYJIIOBATH
riboke 3acBoeHHs Mmatepiany. KomOiHaiisi LMX YWHHUKIB € BaXKJIMBOIO IS
MiBUIICHHS €(DEKTUBHOCTI BUKJIQJaHHS 1HO3EMHHUX MOB.

Oco0nuBy yBary mpuaiJIeHO BIUTUBY ITU(POBUX TEXHOJIOTIH, 30KpeMa B aCTEeKTI
aBTOMAaTU30BAHOTO BHOOPY TEKCTIB. BHUKOpPUCTaHHS Cy4YacHMX TEXHOJIOTTYHHX
IHCTPYMEHTIB J03BOJISIE BUKJIaladyaM 3HAYHO CIPOCTHUTHU IMPOLIEC BUOOPY MaTepialis,
3a0e3nevyyroun I1X He JIMIIe JHHTBICTUYHY BIAMOBIAHICTb, aje W TIeAaroriyHy

JTOLIJIBHICTb.


mailto:t.koropatnicka@chnu.edu.ua

AHani3 BUOOpPY TEKCTIB y BUKIAJaHHI 1HO3EMHHX MOB OXOIUTIOE KUJTbKa
KITFOUOBUX ACTEKTIB: y3TOJKEHICTh 3 OCBITHIMU IUIAMH, TUITH YATAaHHA (TJI00abHE,
BUOIpKOBE Ta JIeTallbHE), IICHMXOJIHTBICTMYHI (haKTOpHU, TEXHIUHI AaCHEKTH
(MynbTUME[IHHI Ta 1HTEPAKTUBHI PEeCypcH) Ta JIHTBICTUYHUN 1 COLIOKYJIbTYpHUHN
KOHTEKCTH. OKpEeMO pO3IIIAIa€ThCs PI3HUISI MK aBTEHTUYHHMH Ta aJlallTOBaHUMU
TEKCTaMH, a TaKoX poib LUPpoBUx MmiIaThopm y 3abe3nmedeHHl JOCTYIy [0
PI3HOMaHITHUX MaTepiaiB.

PesynpTaTu JqoOCHiKEHHS CBiYaTh MpPO Te, M0 BUOIP TEKCTIB Mae OyTu
aJanTOBAHUM 0 PIBHS BOJIOAIHHS MOBOIO YUHIB, X IHTE€pECIB 1 MOTHUBAIlli. 3a3HAYEHO
BA)KJIMBICTh BUKOPUCTAHHS aBTEHTUYHUX MaTepiaiiB JJisd NPOCYHYTUX YUHIB, TOJ1 SIK
aJlanTOBaHl TEKCTHM € KOPUCHUMH [IJIsi TMOYATKIBIIIB Ta YYHIB CEPEIHbOIO PIBHI.
[HTEerpanis MyJbTUMEIIMHUX PecypciB 1 HU(PPOBUX TEXHOJIOTI CTBOPIOE JTOJATKOBI
MO>KJIMBOCTI JUIsl HABYAHHS, MM1JIBUIIY€ 3a]yYEHICTh Ta MMOKPAIly€e HABUUKH CIyXaHHS 1
ropopinHsa. [lcuxomiHrBicTHYHI (GakTOpH, Taki SK MOTHBallisl Ta KOTHITUBHA
BI/IMOBIHICTb, € BU3HAYAJTLHUMHU JJI1SI €PEKTUBHOCTI BUOpPAHUX MaTepialiB.

Bubip TekcTiB 11 BUKIAJAHHS 1HO3EMHOI MOBH MAa€ BpPAaXOBYBaTH SK
NeJarorivti, Tak 1 ICUXOJIOT1YHI aClIeKTH, 1110 3a0€31eYyI0Th B1ANOBIIHICTh MaTEPialliB
PIBHIO BOJIOJIIHHSI MOBOIO Ta OCOOMCTHM IHTE€pecaM Y4HIB. AjamnTailis TEKCTIB O
noTped CTYJEHTIB, a TaKOX BUKOPHUCTAHHS MYJIbTUMEIIAHUX 1 MU(PPOBUX PECYPCIiB
MOKYTh 3HaYHO TIOKPAITUTH HaBYAIBHUHN Mporec. ABTEHTUYHI TEKCTH € Ba)KITMBUM
€JIEMEHTOM Y PO3BUTKY KOMYHIKAaTUBHOI KOMIETEHIIIT Ta KyJIbTypHOTO PO3YyMIHHS, 1110
crpusie OUTbII TTUOOKOMY 3B'SI3KY MK MOBOIO 1 KYJIBTYPOIO.

CraTTs 3aBEpIIy€ETHCS PEKOMEHAAIISIMH 010 BIOCKOHAJICHHSI TTPOIIECY BUOOPY
tekcTiB. Lli pexkomenmamii akHEHTYIOTh yBary Ha HEOOXITHOCTI BHKOPUCTAHHS
nU(POBUX 1HCTPYMEHTIB JUIsl CTBOPEHHS JAMHAMIYHOTO, MEPCOHANII30BAHOTO Ta
e(eKTUBHOTO HaBYaHHS 1HO3EMHUM MOBaM. 3arajbHa MeTa MOJsra€ B TOMY, LI00
HaBYAJIbHUN TPOIEC HE TUIbKU BIAMOBIAAB PIBHIO BOJIOJIHHA MOBOIO Ta 1HTEpecaMm

y‘{HiB, a u CIIpusiB MaKCHUMAJIBbHOMY 3aJIy4CHHIO CTy,ZleHTiB A0 HaB4YaHHA, 10



HiABUIIUTG €(QEKTUBHICTh TMPOILIECY OBOJOMAIHHA MOBOI. YPaxOBYIOYH Cy4yacHi
JOCATHEHHS, CTATTs MIATPUMYE MiAXiJ, OPIEHTOBAaHUI HAa BUKOPUCTAHHS HHU(PPOBUX
TEXHOJIOT1H Y HaBYaHH1 IHO3EMHHUM MOBaM, IO CIIPHUsI€E OLIBIIN 3a]TydeHOCT] YUHIB Ta
iIXHBOMY YCHIXY.

Kuro4ogi ciioBa: Tekct, BUOIp TEKCTy, HaBYaHHS 1HO3EMHUM MOBaM, MOTHBAITIs,
KOTHITHBHE HaBaHTa>XCHHA, I[OCTYHHiCTI) TCKCTY, IMIPOCKTYBAHHA HaB4YaHHA,
KOMYHIKaTHBHAa KOMIICTCHIIISI, KOTHITHBHAa 0OpoOKa, 4MTaOenbHICTh, aBTCHTHYHI
Mmatepianu, nudpose Hapuanus, LATILL.

Introduction. Over the past decades, researchers have actively studied the
problem of selecting texts for reading in a foreign language. Barabanova G. (2005)
emphasizes the need to consider professional orientation in text selection for non-
linguistic higher education institutions. Vajjala S., Meurers D. (2013) examines
strategies for working with authentic texts, highlighting their role in developing
language competence. Labinska B., Vyspinska N., Koropatnitska T., Paranyuk
V. (2022) analyze textual activity in social communication, which directly affects the
criteria for selecting educational materials.

Adler C. (2001) identifies seven strategies for teaching text comprehension that
can be used in material selection. Deci E. (2000) details effective criteria for selecting
texts for teaching reading in the context of foreign language instruction. Nuttall Ch.
(1996) discuss the specifics of selecting English-language texts for university students,
emphasizing the importance of linguistic and content parameters. O’Grady’s S. (2023)
research confirms the necessity of adapting texts while considering pragmatic
competence. Syzenko A. and Diachkova Y. (2021) analyze criteria for selecting
language material for teaching English in professional fields. This study also
incorporates insights from previous research on text selection in foreign language
education (Barabanova G., 2010; Labinska B., Vyspinska N., Koropatnitska
T., Paranyuk V., 2022; Adler C., 2001; Nuttall Ch., 1996; O’Grady S., 2023),

highlighting contemporary perspectives on text complexity, authenticity, and



readability in digital learning environments (Mudra O., 2025; Vajjala S. & Meurers D.,
2013).

Main Research. The issue of selecting texts for reading in a foreign language
dates back to the 19th-century language teaching methodology, where only adapted
texts were used. The primary focus was on grammatically correct and simplified
materials, which did not always reflect real linguistic environments.

In the 20th century, with the development of the communicative approach,
authentic materials were actively introduced, allowing students to learn in a more
natural context. Psycholinguistic research played a crucial role in demonstrating the
effectiveness of contextual language acquisition. Later, the advancement of digital
technologies enabled the individual selection of texts through electronic platforms and
content adaptation algorithms.

When selecting texts for reading, teachers should not rely solely on grammatical
structures or topics; instead, they must consider various educational, psycholinguistic,
technical, linguistic, and sociocultural aspects. These aspects should be combined based
on learners’ communicative needs. It is important to note that text suitability is not a
fixed value for every situation or group of students, as it depends on age,
communicative needs, interests, and social forms of working with the text. Teachers
can adjust selection criteria according to the lesson topic, objectives, stage, and
students’ proficiency levels.

Scholars consider several key criteria when selecting texts for foreign language
lessons. These criteria typically focus on linguistic, cognitive, cultural, and pedagogical
aspects. Some of the most important factors include:

1. Linguistic Complexity — The text should match the learners’ proficiency
level, providing a balance between comprehensibility and challenge. It is essential to
consider lexical density, syntactic complexity, and discourse structure to ensure that
learners can engage with the text meaningfully without feeling overwhelmed. Research

indicates that texts with a high proportion of low-frequency words or complex syntactic



constructions may hinder comprehension, whereas those with familiar vocabulary and
clear structures enhance reading fluency and confidence. Studies by Nuttall Ch., (1996)
and Adler C. (2001) emphasize strategies to support text comprehension, such as
previewing, questioning, and summarizing key information.

2. Vocabulary and Grammar Relevance — The text should introduce or
reinforce essential vocabulary and grammatical structures appropriate to the learners'
stage. Selecting texts that are pedagogically aligned with curricular objectives ensures
systematic exposure to target language forms, enhancing both receptive and productive
language skills (Syzenko, A. & Diachkova, Y., 2021). Research underscores the
importance of frequency and recycling of vocabulary and grammar to facilitate long-
term retention. O’Grady S. (2023) highlights the role of Al in selecting level-
appropriate texts based on readability indices, which can assist educators in making
data-driven decisions regarding text selection.

3. Authenticity — Authentic materials (i.e., texts used in real-life
communication) are often favored for promoting cultural immersion and
communicative competence (Gilmore A., 2007). Exposure to authentic texts enables
learners to engage with language as it is naturally used, enhancing their ability to
process linguistic input in real-world contexts (Guariento W. & Morely J., 2001). Such
materials provide learners with culturally rich and pragmatically relevant content,
reinforcing their understanding of language variation, idiomatic expressions, and
discourse patterns (Mishan F., 2005). Syzenko, A. & Diachkova, Y. (2021) argue that
dealing with authentic texts fosters deeper engagement and critical thinking skills
among learners.

4, Cultural and Intercultural Value — Texts should expose learners to cultural
norms, beliefs, and perspectives, fostering intercultural awareness (Byram M., 1997).
Language and culture are deeply intertwined, and the selection of texts should reflect
this connection to help learners develop both linguistic proficiency and cultural

competence (Byram M., 1997). Authentic texts, such as literature, news articles,



advertisements, and dialogues, provide insights into the ways in which language is used
to convey cultural values and social norms. Labinska B. (2022) highlights the role of
textual activity in social communication, reinforcing the connection between language
use and social context.

5. Learner Interest and Motivation — Engaging and relevant content increases
student motivation and participation (Deci & Ryan, 1985, Self-Determination Theory).
Research in second language acquisition emphasizes that motivation plays a crucial role
in language learning, influencing learners' willingness to engage with and retain new
linguistic input (Dornyei Z., 2011). When texts align with students’ personal interests,
experiences, and goals, they create a sense of relevance, making the learning process
more meaningful and enjoyable (Ushioda E., 2011). Syzenko, A. & Diachkova, Y.
(2021) discuss the importance of selecting texts that cater to the professional and
personal interests of learners in specific fields such as public administration.

6. Cognitive Load and Processing — The text should be structured in a way
that supports comprehension and retention without overwhelming learners (Sweller J.,
1988). Cognitive load theory suggests that excessive demands on working memory can
hinder learning, making it crucial to balance linguistic complexity with cognitive
processing capacity. In the context of foreign language learning, texts should be
designed to optimize learners’ ability to decode, interpret, and retain information
effectively. Vajjala S. & Meurers D. (2013) discuss the applicability of readability
models in determining the cognitive load of web-based texts for language learners.

7. Purpose of Instruction — Whether for general communication, academic
purposes, or professional use, the text should align with learning goals (Littlewood W.,
1981). Effective text selection in foreign language instruction depends on its relevance
to learners’ specific needs and objectives, ensuring that language exposure is purposeful
and contextually appropriate (Labinska B., Vyspinska N., Koropatnitska T., Paranyuk
V. (2022). Mudra O. (2025) introduces Al-based platforms that facilitate text selection

based on instructional objectives and student proficiency levels.



After analyzing available sources and synthesizing different approaches to
selecting educational materials, we highlight the following criteria for selecting texts
for foreign language lessons, grouped into five aspects: Educational Aspect, Psycho-
Linguistic Aspect, Technical Aspect, Linguistic Aspect, and Sociocultural Aspect.

According to the Educational Aspect, text topics should align with the lesson’s
goals, correspond to the curriculum for different types of educational institutions, and
meet the practical, educational, developmental, and formative objectives of foreign
language teaching.

Additionally, text selection is influenced by the type of reading: (a) global
reading —reading to grasp the main idea; (b) selective reading — reading to find specific
or personally relevant information; (c) detailed reading — reading for full
comprehension. The topics reflected in texts should align with curricula, while the
content should serve practical, educational, developmental, and formative purposes.

Other aspects, such as Psycho-Linguistic, Technical, Linguistic, and
Sociocultural, also play crucial roles in selecting instructional texts, considering
students’ proficiency levels, motivation, text accessibility, and its relevance to
communicative needs and the sociocultural context of learning.

Modern foreign language teaching methodology involves both adapted and
authentic texts. The key factors considered when selecting reading materials include:

- Correspondence to the student’s proficiency level (A1-C2);
- Lexical and grammatical complexity;
- Thematic relevance (professional focus, audience interests);
- Motivational aspects (student engagement);
- Authenticity of materials (use of original sources);
- Use of multimedia resources to enhance comprehension (audio, video,
Interactive exercises).
The selection of texts in foreign language teaching plays a critical role in

achieving specific educational objectives, ensuring that the materials are aligned with



the goals of language acquisition, cultural understanding, and cognitive development.
The process of text selection involves several key considerations that address both the
pedagogical aims of the curriculum and the linguistic needs of the students.

1. Alignment with Educational Objectives

Texts must be selected to meet the specific requirements of the curriculum, which
vary across educational institutions and levels. These texts should fulfill a range of
educational goals, including expanding vocabulary, reinforcing grammatical structures,
enhancing cultural awareness, and promoting communicative competence. For
instance, in primary education, texts may focus on basic linguistic structures and
everyday scenarios, whereas in secondary and higher education, more complex
materials addressing abstract concepts and specialized knowledge may be employed.
The thematic content of the text should also be relevant to the lesson’s objectives,
ensuring that the chosen reading material contributes to the development of specific
language skills (e.g., grammar, vocabulary, listening, speaking).

2. Types of Reading

Reading in foreign language teaching is typically categorized into three types,
each serving distinct purposes:

- Global Reading (Globales Lesen): This type of reading aims to enable learners
to grasp the general meaning of a text, often without focusing on detailed
comprehension. It is suitable for beginner and intermediate learners (A1-B1), where the
primary goal is to develop the ability to understand broad concepts rather than specific
details.

- Selective Reading (Selektives Lesen): In selective reading, learners focus on
identifying specific information relevant to a particular task or inquiry. This reading
strategy is appropriate for learners at the intermediate level (B1-B2), allowing them to
filter out unnecessary details and concentrate on particular pieces of information.

- Detailed Reading (Detaliertes Lesen): Detailed reading involves a

comprehensive understanding of a text, paying close attention to vocabulary, syntax,



and the subtleties of meaning. This type of reading is typically employed at advanced
proficiency levels (B2-C2), where learners are expected to engage with complex
linguistic and conceptual elements of the text.

3. Psycho-Linguistic Factors

The selection of texts must account for both psychological and linguistic factors
that influence language acquisition. Texts should be appropriately challenging,
matching the learners’ proficiency levels and providing a balance between difficulty
and accessibility. In particular, the material should:

- Be cognitively appropriate, ensuring that it stimulates learners without causing
frustration or disengagement.

- Be motivating, with themes and content that are relevant to the learners’ interests
and personal goals. Motivation is a critical factor in fostering language acquisition, as
learners are more likely to engage deeply with material that resonates with them.

- Be linguistically accessible, featuring a clear structure and vocabulary that
learners can decode and understand. Gradually increasing the complexity of texts
supports incremental development, which is crucial for building confidence and
competence in language learners.

4. Technical Considerations
Text selection must also take into account technical considerations such as:

- Multimodal Content: In contemporary foreign language teaching, the integration
of multimedia resources — such as videos, audio recordings, and interactive exercises —
has become integral. These resources help learners enhance their listening and speaking
skills, while also providing contextual clues that support reading comprehension.

- Digital Accessibility: As digital learning platforms become more widespread,
texts should be available in formats that support interactive and adaptive learning. This
may include features like clickable vocabulary, real-time grammar explanations, or
embedded exercises, which facilitate more dynamic engagement with the material.

5. Linguistic and Sociocultural Context



Texts should reflect a range of linguistic and sociocultural contexts, as both
elements are crucial for fostering a well-rounded understanding of the target language.
Linguistically, the text should be selected to provide exposure to relevant vocabulary,
grammatical structures, and discourse patterns that align with the learner’s level of
proficiency. Socioculturally, texts should be chosen to expose learners to the cultural
nuances, traditions, and social practices inherent in the language. By doing so, learners
gain a deeper understanding of how language functions in real-world contexts.

- Cultural Relevance: The inclusion of culturally significant topics allows learners
to connect with the language in a meaningful way. This can involve discussions of
cultural practices, current events, or social issues pertinent to the target language
community.

- Authentic Language Use: The use of authentic texts — such as newspapers, films,
or podcasts — provides learners with exposure to the language as it is actually spoken
or written by native speakers, including colloquialisms and idiomatic expressions. This
contributes to a more realistic and practical understanding of language use.

6. Authentic versus Adapted Texts

The distinction between authentic and adapted texts is another important
consideration in text selection:

- Authentic Texts: These materials are original texts created for native speakers of
the language. They offer a genuine representation of language use in real-life contexts,
making them particularly valuable for advanced learners. However, they may pose
challenges due to their complexity and the use of idiomatic language, requiring careful
scaffolding for lower-level students.

- Adapted Texts: These texts are modified versions of authentic materials,
simplified in terms of vocabulary, syntax, and content. Adapted texts are more suitable
for beginners and intermediate learners, providing them with the opportunity to engage
with meaningful content while ensuring that the linguistic challenges remain

manageable.



7. Multimedia and Interactive Resources

The integration of multimedia resources into language teaching materials plays
a significant role in enhancing comprehension and retention. Audio and video
recordings of reading texts support the development of listening skills, while interactive
exercises (e.g., quizzes, vocabulary drills) allow for active learning. The use of
multimedia also aids in presenting language in context, thereby helping learners better
understand cultural references, idiomatic expressions, and pronunciation.

8. Key Factors for Text Selection

The following factors should be considered when selecting reading materials:

- Proficiency Level: Texts must correspond to the proficiency level of the learners
as defined by frameworks such as the Common European Framework of Reference
(CEFR). This ensures that texts are appropriately challenging without being
overwhelming.

- Lexical and Grammatical Complexity: Texts should match the learners’ current
lexical and grammatical knowledge. Texts that are too complex may cause frustration,
while those that are too simple fail to promote linguistic growth.

- Thematic Relevance: Texts should be thematically relevant to the learners’ needs
and interests. For instance, in a business English course, materials should focus on
topics such as professional communication, leadership, or industry-specific vocabulary.

- Student Motivation: Texts should be engaging and relevant, fostering intrinsic
motivation. This can be achieved by selecting topics that resonate with learners’
personal interests or career aspirations.

We can make a conclusion, that the process of selecting texts for foreign
language teaching is multifaceted, requiring a careful balance of pedagogical,
linguistic, and sociocultural factors. Texts should not only support the development of
linguistic skills but also foster motivation and engagement, ensuring that learners are
exposed to meaningful, contextually appropriate material that enhances their language

acquisition journey.



The growing availability of digital platforms for language learning has
significantly transformed how foreign language learners access and engage with
reading materials. Platforms such as Newsela, LingQ, Readlang, and LATILL (Level-
Adequate Texts in Language Learning) offer diverse approaches to presenting texts
based on language proficiency, topic selection, and user preferences. These platforms
leverage different algorithms to personalize content, making reading materials
accessible to learners at varying levels of competence and interest.

Newsela: Newsela is a platform designed to provide news articles adapted for
different proficiency levels. By using an algorithm that adjusts the complexity of
articles, Newsela ensures that learners can engage with contemporary topics, such as
current events or global issues, while also being exposed to language structures that
match their level of competence. This flexibility in text adaptation encourages students
to remain engaged with authentic, real-world content while developing their language
skills.

LingQ: LingQ focuses on creating a personalized language learning experience
by offering a wide variety of texts that range from beginner to advanced levels. The
platform tracks user progress and language acquisition, adjusting its content
recommendations based on learners' interests and vocabulary needs. LingQ's system of
highlighting unfamiliar words and phrases, while allowing users to review and reinforce
vocabulary through context, has proven effective in enhancing retention and facilitating
vocabulary expansion.

Readlang: Readlang takes a more interactive approach by offering reading texts
along with immediate translations for unfamiliar words. This platform emphasizes user
control, allowing learners to adjust the difficulty of the texts by choosing materials
according to personal interest, which is particularly beneficial for those looking to
practice specific vocabulary or themes.

LATILL: The LATILL platform stands out by incorporating machine learning

algorithms to adapt texts based on the learner’s proficiency level. It offers a



sophisticated text selection system, where the platform assesses language proficiency
using input data and selects reading materials that are most suitable for the learner’s
current stage. LATILL’s use of Al allows for highly personalized content
recommendations and aims to create an immersive, user-centric learning experience.

While these platforms provide valuable services for language learners, there are
several areas in which they could be further optimized to enhance the effectiveness and
personalization of reading material. These improvements can address both the cognitive
and motivational aspects of language learning, helping users to better engage with the
content and make significant strides in their language acquisition.

a) More Flexible Recommendation Systems

Currently, many platforms select texts based on general proficiency levels, but
this approach may overlook individual learners’ specific interests, goals, and
preferences. A more flexible recommendation system could consider factors beyond
proficiency, such as personal learning preferences (e.g., interest in literature, business,
or travel) or specific linguistic challenges (e.g., struggles with particular grammatical
structures or vocabulary). By integrating more granular algorithms that take into
account these preferences, platforms like LATILL can create even more tailored
experiences that keep learners motivated and engaged with the content.

b) Real-Time Text Adaptation

Real-time text adaptation is an area with significant potential for growth. Using
artificial intelligence to adjust the complexity of the text in real-time, without altering
its essential meaning, could significantly improve the learning process. For example, if
a learner encounters a challenging sentence, the platform could offer simplified
alternatives or additional context in real time. This dynamic adjustment ensures that
learners are not overwhelmed by difficult passages, allowing them to remain engaged
while still pushing their linguistic boundaries. The technology could be designed to
provide gradual changes in complexity, ensuring that learners face consistent yet

manageable challenges.



c) Interactive Exercises to Reinforce Reading

While reading comprehension is crucial, integrating interactive exercises into the
reading process can enhance learning outcomes. Platforms should incorporate quizzes,
comprehension questions, and vocabulary games that reinforce what learners have read.
These exercises could assess both the learner’s understanding of the content and their
ability to apply newly acquired vocabulary or grammatical structures in context.
Furthermore, using spaced repetition systems (SRS) for vocabulary review after
reading sessions would help learners retain words and phrases more effectively. This
type of engagement encourages active learning, reinforcing the text material and
promoting deeper cognitive processing.

d) Expanding the Text Library

To increase the diversity of materials available, platforms should consider
expanding their libraries by including a broader range of modern sources such as online
newspapers, blogs, and popular science articles. By incorporating such texts, learners
can engage with up-to-date content that reflects the contemporary use of language,
offering them insights into current events, emerging trends, and popular culture. This
would not only expose students to authentic language use but also motivate them to
stay informed and connected to global conversations. Additionally, content from a
variety of domains and disciplines helps to broaden learners' exposure to specialized
vocabulary and diverse writing styles.

e) Integration of Multimedia Components

Incorporating multimedia elements such as audio narration, video, and built-in
dictionaries can enhance the comprehension of texts. Audio narration would help
learners develop their listening skills while reinforcing the pronunciation and intonation
patterns of the target language. Video materials, especially those related to the text’s
content, could provide visual context, improving learners’ understanding of complex
or unfamiliar concepts. Built-in dictionaries or glossaries would allow learners to access

word definitions and explanations instantly, promoting vocabulary acquisition without



disrupting the flow of reading. Combining text with multimedia elements creates a more
immersive, multisensory learning experience that appeals to different learning styles.

The integration of machine learning algorithms and Al-driven technologies into
language learning platforms holds immense promise for enhancing the personalization
of reading materials. While existing platforms like Newsela, LingQ, Readlang, and
LATILL have made significant strides in adapting content based on language
proficiency and learner preferences, there are still several ways these platforms can
evolve to meet the diverse needs of language learners. Future platforms should aim to:

- foster greater customization by taking user interests and learning preferences
into account, moving beyond simple proficiency-based recommendations;

- implement real-time text adaptation features that allow for seamless
adjustment of reading complexity, ensuring that the learner is neither
overwhelmed nor under-challenged;

- integrate interactive and engaging exercises to reinforce vocabulary and
reading comprehension, leveraging tools like quizzes, games, and spaced
repetition;

- expand the text library to incorporate contemporary sources and materials
that reflect real-world language use, ensuring that learners engage with
relevant and current topics;

- incorporate multimedia elements to create a more immersive, interactive,
and enjoyable reading experience.

LATILL is an innovative approach to enhancing the teaching of reading in
German as a foreign language. In addition to enabling text searches based on various
criteria, it offers the possibility of adapting texts to learners’ proficiency levels through
artificial intelligence tools (such as summarization, translation, and image generation)
and didactic materials. This ensures a personalized and activity-oriented approach to

language learning.



By addressing these areas, language learning platforms can create more effective,
engaging, and personalized environments that cater to the diverse needs of learners,
ultimately leading to better language acquisition outcomes.

In conclusion, selecting appropriate texts for foreign language teaching remains
a dynamic and critical component of language acquisition. Historically, language
teaching has evolved from the use of simplified, grammatically focused materials to the
incorporation of authentic, communicative texts, with a growing emphasis on context,
culture, and learner motivation. As the digital age continues to reshape education,
platforms like Newsela, LingQ, Readlang, and LATILL have introduced innovative
ways of providing personalized, adaptable reading materials that respond to learners’
needs based on proficiency levels, topics, and individual preferences.

While these platforms offer significant advantages, they still present
opportunities for enhancement. A more flexible and user-centric recommendation
system, real-time text adaptation through Al, interactive exercises for reinforcing
comprehension, and the inclusion of multimedia resources can enrich learners’
experiences and contribute to more effective language acquisition. Furthermore,
expanding the range of texts to include contemporary sources such as blogs, online
newspapers, and popular science articles would ensure that learners are exposed to real-
world language, helping them stay engaged with current global conversations and
develop a broader vocabulary.

Ultimately, the careful selection and adaptation of texts in foreign language
teaching should align with the diverse needs and interests of learners, fostering both
cognitive development and cultural understanding. By leveraging the advancements in
technology and combining them with pedagogical insights, educators can provide more
personalized, engaging, and effective language learning experiences that support

students’ communicative competence in both linguistic and intercultural contexts.
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